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FOR TODAY

• Role of theory

• Theory development in an iterative model

• Developing theory generated interventions



ROLE OF THEORY

• Definition

• Not the opposite of practical or clinical

• Not limiting



ROLE OF THEORY

• Framework for identifying problems

• Options for solving problems

• Lens for addressing the issues



• Social Cognitive Theory: Self-efficacy

• Self-Determination Theory

• Attribution Theory

• Expectancy Value Theory

WHAT ARE THE CURRENT COGNITIVE 
THEORIES OF MOTIVATION?

5



• Construct from social cognitive theory

• Sources of self-efficacy

• Mastery experiences

• Emotional arousal

• Vicarious experiences

• Social persuasion

• Self-efficacy, self-concept, and self-esteem

• How do they differ?

SELF-EFFICACY
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• Social cognition theory deals with the influence that observing others has on behavior.

• The theory considers the learners' beliefs and expectations. 

• Reinforcement and punishment affect learners' motivation, rather than directly cause behavior. 

SOCIAL COGNITIVE THEORY
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• Innate needs that must be met for optimal human functioning

• Competence

• Relatedness

• Autonomy

• Educational implications

• Help students increase competence

• Foster positive interpersonal relationships

• Give students choices and promote self-regulation

SELF-DETERMINATION THEORY
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• Locus

• Do students attribute performance to internal or external causes?

• Stability

• Do students attribute performance to stable or unstable causes?

• Controllability

• Do students attribute performance to causes they can control or those beyond their control?

ATTRIBUTION THEORY: DIMENSIONS
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• Expectancy-Value theory says that motivation is governed by two things:

• The expectancy of success 

• The value of that success

• Values of the goal interpreted in terms of costs in pursuing the goal

EXPECTANCY-VALUE THEORY
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UTILITY

• Framework leading us to questions to ask



THEORY DEVELOPMENT

• Every piece of research is a test of theory

• Every critical application is a test of theory

• There is such a thing as disproof through counter-example

• Such disproof tends to alter and change a theory

• In clinic or research, this is important information



DEVELOPING THEORY GENERATED INTERVENTIONS

• Common in ABA/FBA approaches (behavioural)

• Also in CBT-focused therapy

• But many, if not most, all school/mental health interventions are atheoretical (and problematic)



WHY THEORY IS IMPORTANT

• Atheoretical interventions require strict treatment adherence because we do not how much we can 
deviate—manualized interventions can be theoretical or atheoretical

• But EBP/EST is only a proof of concept

• Flexible implementation requires theory

• Lens and framework

• Helps to identify the kernel (or something that cannot be changed)



QUASI-THEORY

• Often there is not a specific theory, but assumptions

• Sometimes these are biases

• The problem is that quasi-theory is often based on myths, personal biases, local culture, or other non-
scientific bases that tend to not generalize (at best) and be faulty (at worst)



TO IMPLEMENTATION

• To be most effective in implementation there must be theory

• To be transparent there must be theory

• Next week, we shift from the basics of research to how a clinical applies work to actually serve children 
and clients



CHECK IN

• Entering data into matrix of analysis

• Time expenditure

• Ease of use

• Questions
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